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STATUS ATTAINMENT PROCESSES: PSYCHOLOGICAL ASPECTS

Introduction

The paper that | am about to speak from is one of many products of a
large research effort that has been going for quite a few years. |t concerns
the processes by which people are channeled into various ranked positions
in those social structures we call status hierarchies. These are extremely
complex matters, and you might think that the explanations that are offered
are too simple.

What many of us who work in this area are trying to do is to develop
a way of looking at status attainment phenomena which is simple enough to
think with; which is comprehensive enough to provide intellectually satisfying
explanations of the process wherever it is found; which are not inconsistent
with the main lines of thinking in the social sciences; which are fair to
a view of the social enterprise which treats social structures as constantly
created, recreated, and changing products of human interaction; and which
meets the test of empirical verifiability.

This particular paper presents data from one of the studies that has
been carried out at the University of Wisconsin and at Michigan State University.
It is é result of efforts of many people, among them Luther B. Otto, Joseph
Woelfel, Alejandro Portes, William H. Sewell, David L. Featherman, Michael
Carter, and Kenneth Spenner. Its special emphasis is on rechecking and
comparing evidence concerning certain social psychological processes in
status attainment. As you may know a rather consistent view of process has
emerged over the years. Here we check in a rough way the robustness of
the main processes posited by it and then go on to suggest new lines‘oF

work that need to be done to fill it out.
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Throughout this paper we use some key words. These will be quite
familiar to those of you who do research and who teach in this area. But
they may be new to others, so let's say a word or two about them. Here
"aspirations'' mean variables describing differences among youths in the
hierarchical status levels they see as pertinent to themselves. For each
status variable there exists an hierarchical aspiration variable: Parallel
to objective educational attainment, there exists an educational aspiration
variable. Parallel to occupational status there exists an occupational |
aspiration variable.. Though it hasn't yet been brought intc play yét in
research in this area, parallel to the hierarchy of income differences among
families, there exists an income aspiration variable. Their are probably
others, but, if so, tittle is known about them as yet. !Significant others"
is another key idea. These are the persons who influence a youth's aspira-
tions and attainments. So far, two types have been clearly identified in

this area: Definers and Models. There may be others, but as yet they

have not been clearly specified. Definers influence youth's status attain-
ment processes by community status to these fhe status expectations these
hold for them. Like status aspirations of youth, for every status variable
such as the educational hierarchy, the occupational hierarchy, and the income
hierarchy, there exists a corresponding hierarchy of definers' status
expectations. A status.expecfation is the level that a definer sees as
reasonable for a youth's attainment. |t may be a hope, a prediction, a
statement of what is feasible, etc. The most important definers seem to

be parents and teachers, but there are others, of course. Models are those
who illustrate statuses to youths. Some exhibit the statuses they hold
(parents, teachers, other adults); some exhibit their status aspirations

(school peers).
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Background

in the American Occupational Structure, Blau and Duncan (1967) docu-
mented the extent of status inheritance operating in contemporary U.S.
society, i.e., that son's achievements are not independent of family's
relative standing in the prestige hierarchy. In so doing they provided
empirical support for widely held hypotheses about the role of education
as a mechanism: for distributing people into different social strata
(Sorokin, 1927) and as an agent of socialization for inculcating societal
values, norms, and achievement orientations (Parsons, 1959). More recent
efforts have attempted to provide a more detailed explanation of the
process by which parental socioceconomic advantage is passed on to sons, !
and to try to begin to understand the contributions to attained status
which are not inherited from one's parents.

The soctal psychological conception holds that parental sociceconomic
statuses and other, as yet unknown, antecedents are transmitted to sons by
way of three sequenced social psychological mechanisms that sequentially: i

1) the adolescent's academic performance, 2) the status indications

(expectatiOné of definers and exemplications of models) provided to him by
significant-others, and 3) his own status aspirations. Aspirétions are

seen as a central mechanism in the. process. They are formed and modified

in social interaction. The individual assesses his educational and
occupational potentials in lfight of his own displays of his mental ability
and academic performance. The effects of his ""self-reflection" afe
supplimental by the reflective activity of his definers; these significant-
others assess his attributes and performance when communicating the expecta-
tions they hold for him. Formed before adolescence, educational and

occupational status aspirations guide status attainments. The model is




fairly successfuil at explaining the effects of background statuses. Applied
to data on Wisconsin youth, 1t mediates all but about a third of the total
effect of background statuses on educational attainment and virtually all

of the effect on occupational attainment except for 57 percent of the total
effect of father's occupational prestige which remains unexplained. The
specification is least successful as an explanation for son's earnings where
approximately two-thirds of the effect is direct. The predictive power of
the theoretical model is evident in that it accounts for 54 percent of the
variance in educational attainment, 43 percent of the variance in occupa-
tional attainment and 7 percent of the variance in earnings (Sewell and
Hauser, 1975). Alexander et al. (1975) have recently provided strong
independent support for the theory. Their analysis is based on & national
sample.

But different data sets include somewhat different variables. And
even when they are conceptually the same, the operational definitions often
differ. They may also differ by age cohort and by the span of time covered.
The Sewell et al. cohort consists of Wisconsiin high school seniors from
the 1957 graduating . class, and their time span was seven years. The
Alexander et al. cohort consists of the nation's 1957 high school sophomores,
and the time span was 15 years. Our own data, consist of the 80 percent
(N=340) of Lenawee County Michigan's 17-year-olds when we first contacted
in 1957, the time span was 15 yvears (to 1972). An explanation that is
worthy of serious consideration should be robust enough to survive some
differences regarding the inclusion of variabies, their measurement, age-
cohorts, and time spans.

We skip over the details of measurement and go directly to the results

regarding the Lenawee County sampie. To help one understand the general




perspective, we have provided a rough diagram of the sequence of variables
which now seems to be pretty well agreed upon among the researchers. The
presumed causal sequence moves from the Teft-hand column to those on the
right. Bracketed variables are some of the more important ones implied by

the theory but as yet not incorporated into appropriate data sets.

Causal Structure of Attainment Antecedents

e

,” We first focus on the relationships among the common antecedents of

the three attainment variables—education, occupational status, and income

(Table 1). For whatever reasons—test bias, differences in the social

Table 1 about here

environment, or other factors—a positive association between performance
on intelligence tests and socioeconomic status is generally reported in

the literature. Our data agree. Parental statuses account for 8 percent
of the variance in son's measured mental ability score. Better educated
mothers also stimulate son's academic performance levels; but paternal
influence is indirect via mental ability. High status fathers influence
thelir sons by providing a social context which emphasizes scholastic values
and motivations whereas mothers are more.directly involved in teaching and
in monitoring performance. Parental influence coupled with cne's ability

account for 26 percent of the variance in one's high school grades (0tto,

| 1975; 1976).

77" The theory is that significant-others—especially parents and friends—
bring to bear upon the formation and adjustment of the youth's aspirations
value orientations which are at least partially consistent with the family's
socioeconomic position. Their expectations are further governed by their
observations of the youth's ability and adolescent role performance. Our

analysis indicates that the level of educational encouragement parents give
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their sons is indeed affected by their own socioeconomic statuses, and it

is also affected by the youth's demonstrated levels of ability and performance.
These findings are consistent with the hypothesis that parental educational
expectations and encouragement. are among the social psyéhological mechanisms
by which the status of parents tends to be transmitted to their sons.

Parental socioeconomic statuses, mental ability and academic performance
account for 17 percent of the variance in parental educational expectations
for their children.

The same antecedents account for even more of the variance in peer
influence (R2 = 20 percent), but the pattern of effects differs. Fathers'
statuses have no direct influence on friends' educational plans. Whatever
influence they have on friends occurs through mathers and in setting the
social context within which the son's ability and performance will be
encouraged by others. Mothers, however, exert more of a direct controlling
influence on the peer models to which their sons are exposed, perhaps by
influencing patterns of associationsi Likewise, the mean educational aspira-
tions of the youth's friends have a significant regression on his ability

and grades. These analyses provide further support for the hypothesis that

status expectations or status exemplifications bearing upon a youth's

aspirations are influenced by his own ability and past performance in school.

The analyses reported thus far provide evidence for our theoretical

specification of anticipated efforts. But important questions concerning

the antecedents of aspirations remain unanswered: |Is there evidence that

the youth also weighs his demonstrated ability and past performance in

forming his aspirations? Do the two intervening processes—youth's academic

performance and significant-other influences—fully mediate the effect of
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socioeconomic origins on aspirations?  Are aspirations formed and modified
in interaction with others {(a social psychological explanation} or might
they be internally constructed {a psychological explanation} and largely
immune to social influences? The last two columns in Table 1 inform these
queries.

First of all, the two-stage process does not exhaust the mechanisms
whereby parental socioeconomic advantage is translated into educational
and occupational aspirations. Parents' statuses, notably those indicated
by father's occupational prestige and/or education, have a significant
positive and direct effect on aspiration levels statistically controlling
on all other antecedents. This suggests that there may be linkages which,
though not yet formaily identified, further assist the status transmission
process. (At least part of this missing linkage is probably due to effects
of significant-other's occupational expectations or exemplifications, which

are treated elsewhere (see Woelfel and Haller, .1971). Second, our analysis

reveals consistent evidence that the youth takes his own past performance

into account in formulating his aspiration levels. (The partial betas are

.321 and .296, respectively}. 1In formulating occupational aspirations he

also appears to reflect on his mental ability (partial g = .144); (although

it is still a mystery how,.net of his academic performance, he can obtain
the evidence regarding his mental ability which he obvicusly must have in
order to reflect upon it). His adolescent role performance is made more
salient through the evaluatiens given by those most influential to him.
Finally, parents and friends have a positive direct role in molding the
youth's educational and occupational aspirations, increasing the explained
variance from 40 to 48 percent for educational aspirations and From.38 to 45

- percent for occupational aspirations. Thus, significant-others function as




more than mere intermediaries in the process of status transmissjon. They

are also agents in the aspiration formation process. Part of their contri-

bution to his aspirations comes from their own statuses, part comes from

their evaluation of the vouths' ability, and part comes from courses as vet

unidentified.

In summary, our analysis provides strong support for crucial elements
of the social psychological theory of the status attainment process, to
wit: son's aspirations are pasitively associated with family socioeconomic
statuses; son appears to reflect upon his mental ability and academic per-
formance in formulating his educational ahd occcupational aspirations; his
significant-other's status, expectations, and the status examples they pro-
vide are positively related to the youth's later socioeccnomic status and
are influenced by his demonstrated ability and performance. This two-stage
progcess helps to explain but does not fuliy explicate how background socio-
economic status influences levels of aspirations: With respect to father's
occupational prestige 51 percent of tﬁe effect on educational aspirations
and 25 percent of the effect on occupational aspirations remains unexplained;
with respect to father's education 66 percent of the effect on educational
and occupational aspirations is unaccounted for; and with respect to mother's
education 26 percent of the effect on educational aspirations and 17 percent

of the effect on occupational aspirations is not explained by the model.

Antecedents of Attalinment

Our focus now shifts to an analysis of the process of socioeconomic
attainment, again concentrating on the LC data.
Education. That family position in the stratification order would be

positively associated with levei of educational attainment is expected and
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is supported by our data (Table 2). Family socioeconomic statuses account

for 18 percent of the variance in the level of education.achieved by the

Table 2 about here

son 15 years after high school. Thirty-two percent of the effect of father's
occupational prestigeand 17 percent of father's and mother's educationatl
influence is mediated by mental ability which increases the variance accounted
for in educational attainment by another 10 percent (R2 = .281). Simitarly,
academic performance, thch may have direct effects.or effects mediated by
significant others and/or aspirations, accounts for an additional 18 percent
6f the variance in education. But it does not.explain the remaining direct
influence of social origins: 57 percent of the effect of father's occupa-
tional prestige, 84 percent of the effect of father's education and 43 percent
of the effect of mother's education.

-THe theory holds that a second link in the status transmission process
is composéd of certain kinds of influence due to significant-others. This
iink includes the status expectatioens heid for the youth by his parents and
teachers and the status aspirations exemplified by his best friends. With

respect to each parental status indicator, these variabies pertaining to

significant-others mediate between 6 and 17 percent of the total effect,

controlling on ail other antecedents. In addition, significant-others add

an independent 5 percent to the predictive power of the education model.

Lest one conclude that fathers have a direct effect on son's educational
attainments but that mothers do not, the true nature of the parental rela-
tionships is unmasked when aspirations are introduced as the third explana-
tory mechanism in the educational attainment process. That aspirations—

both educational and occupational—have significant effects on educational
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attainment (statistically controlling on parental socioceconomic statuses,
mental ability, academic performance and significant-other influences) is
evident from the substantial increase in the variance. The youth's status
aspirations comprise the third stage of the theoretical model. When they

are added, the model largely, though not quite totally, explains the status

transmission process with respect to education. O0f the total effects of

father's occupation and father's and mother's education, all but 17, 43

and 16 percent are explained by the three-stage social psychological mechanisms.

In addition, the total effect of mental ability is virtually fully explained

(96 percent) by academic performance, significant-other influences and

aspirations; but a substantial proportion (54 percent) of the total effect

of academic performance on educational attainment is direct—i.e., it is not

mediated by significant-other and self-assessments which adjust aspiration

fevels. The direct effects of significant-other influences are substantially

moderated by aspirations. In fact, perhaps a third of the positive rela-

tionship between significant-other influences and education may be counter-

acted by an unmasked negative direct effect of parental educational encourage-

ment. (This finding suggests the possibility that some youths may be a bit
hampered in making career decisions by conflicting indications communicated
by significant-others.)

In summary, we find substantial support for the social psychological
explanation of the educational attainment process.. Educational attainment
is positively related to béckground socioceconomic statuses and that influence
is largely mediated by the three-stage process sequentially involving mental
ability and academic performance, significant-other influences and aspira-

tions. Earlier analysis supported the thesis that youth's aspirations are
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adjusted by self-refiection and the assessments of significant~others which
influence the status indications they communicate. The present analysis
shows that aspirations have a substantial net effect on educational attain-
ment, completing a predictive model that explains 62 percent of the variance
in educational attainments and, more importantly, explains most of the status
inheritance effect.

Occupational status. In the normal sequence of status attainments,

level of occupational prestige is positively affected by respondent's educa-
tional attainment and directly .affects his earning power. The extent of
occupational status inheritance operating in a population can be indicated
by the relationship between father's and son's occupational prestige,
statistically controllihg on all other parental status variables. The total
effect is substantial (p = .24). Moreover, the extent of status inheritance
is enhanced by the total effect of mother's education on son's occupational
attainment. Parental socioeconomic position accounts for 12 percent of the
variance in son's eventual occupational attainments. Mental ability mediates
20 percent of the total effect of father's oécupational prestige and 17
percent of the total effect of mother's educatioﬁ. It increases the variance
accounted for in occupational prestige by about a third.

Youth's past academic performance exerts a strong independent effect

. . 2
on occupational status (the variance accounted for nearly doubles, to R” =

34 percent). Yet the findings remain consistent with our theory that past

performance guides the youth in setting his aspiration levels and provides
essential input to significant~others' status indications. Mental ability
and academic performance mediate 28 percent of the total affect of father's
occupation and 90 percent of the total effect of mother's education. More-
over, 67 percent of the effect of mental ability on occupational attainment

is Tndirectly transmitted via youth's grade point average.
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Eleven percent of the total proportion of variance accounted for in
occupaticonal attainment is céntributed by significant-other indications.
(These are probably underestimated due to the absence of measures of signi-
ficant~other's occupational status indications.) The total relationship
between academic performance and occupational attainment is expected to be
both direct (i.e., unmediated by hypothesized linkages) and indirect (i.e.,
mediated via significant-other influences). Significant-others collectively
transmit 14 percent of the total effect of scholastic performance on occupa-
tional attainment. Together with GPA they absorb 83 percent of the total
influence of mental ability. Significant~other effects are, in turn,
largely mediated by the operation of the third stage mechanism, aspirations.
Consider, for example, that all of the occupational effects of parental
expectations and 38 percent of the corresponding peer effects are mediated
by aspirations. As predictors of occupational attainment, aspirations
increase the variance accounted for by seven percent (R2 = 45},

The fully specified model indicates that education is the principal

mechanism for occupational status attainment, however. Independently of

other processes, educational attainment explains an additional 11 percent

of the total effect of father's occupation, 39 percent of the total effect

of academic performance, 27 percent of the influence of occupational aspira-

tions and 78 percent of the influence of educational aspirations. In summary,

we have estimated a model that accounts for 50 percent of the variance in

occupational attainment. Tﬂe findings, we think tend to support the social
psychological interpretation of the occupational attainment process. None-
theless, the model accounts for 54 percent of the total effect of father's

occupational prestige indicating that about half of son's occupational




_'[3..

attainment remains unexpiained by the social psychological conception of

the occupational transmission process.

Earnings

The social psychologicai_expianatioﬁs of the attainment process which
have been proferred to date have been least successful in accounting for
the variance in and specifying the mechanisms for the economic dimension,
perhaps because the explanatory variables were selected for their relevance
to educational and occupational attainment rather than to earnings (Sewell
and Hauser, 1972). In the LC data-set as well as those Ajexander, et al.
(1975) and Sewell and Hauser (1972, 1975), this set of variables explained
no more than 12 percent of the variance in earnings in this as well as the
other projects. More detailed comparisons with the predictive power of
previous studies are made below.

None of these data sets—nor.any others, so far as we know—includes
indication of youths' aspirations and their significant-others' expectatiocns
for income attainments. Hence, these data-sets lack some of the variables
most central to the social psychological theory as it applies to income
status attainment {Haller and Portes, 1973: 75-86). This being the case,
there is little we can do with these data to operationalize a sacial
psychological specification of the earnings process. |n addition, the LC
data lack a family income indicator, which Sewell and Hauser (1975) found
to be most strongly associated with son's earnings ten years after high
school. In its absence our analysis appears to show that mother's level
of education has the most pronounced influence on son's earnings 15 years
later. Further, most of that effect is direct; the social psychological

processes that informed our understanding of educational and occupational




“14-

attainments explain only 32 percent of mother's educational influence.
The key linkages are academic performance and significant-other influences.
Respondent's mental ability has a total effect that is largely mediated by
academic performance and significant-other influences; peers have an effect
that is half mediated by aspirations and educatlonal attainment; and about
a third of the influence of education on earnings is mediated by occupational
status. Most of the effect of education on earnings occurs within occupa-
tions, however.

In summary, present data do not permit a satisfactory specification
for either predicting or explaining the earnings process early in one's
céreer, although our specification does account for at least as much variance
in earnings as do the models estimated for the previous data sets. Obviously
the data cannot therefore provide a fair test of the position. Here, social
origins appear to account for only six percent of the variance in earnings
aind only mother's eduﬁational level provides statistically significant total
(and direct) effect. Mental ability, peers' educational aspirations and
education are the only other variables that dispiay a significant total
effect. There is evidence that the social psycholegical variables we have
included may function as mechanisms in the causal sequence culminating in
earnings, although the effect is modest. Moreover, the fully specified
model accounts for only 12 percent of the varjance in earnings,
in the following section we discuss our findings in the context of
previous research and assess the accumulated evidence for the social
psychological explanation of the status attainment process.

The social psychological tﬁeory purports to be an explanation of the
process of status attainment. |[Is the explanation it provides complete, is

it partial, or is It altogether false? Does it provide a contribution to
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the exptanation of status inheritance? Of special importance is the question
of whether the multistage process explains the reality of status inheritance.
Status inheritance is defined as the empirical association between origin
sociveconomic statuses and destination statuses or attainments. We take

the proportion of the total effect explained by the process as the statistical
indicator of the adequacy of the explanation. By decomposition we are able
to also determine the relative explanatory power of the specific mechanisms
within and between the models applied to this and the other samples. The
indicator we use is the percentage of the total effect mediated by the
measures of a theoretical construct.

Tabie 3 provides a tabular comparison of the explanatory power of each

Table 3 about here

theoretical mechanism and the additive effect of the complete process. To
save time we shall skip the details.

in summary, the social psychological mechanisms operate with reasonable
consistency across comparable models estimated for the three data sets.

The data exhibit the greatest range in the explanatory power of intervening
mechanisms. The Sewell estimates are noteworthy for the especially strong
mediating role of significant-other educational influences; and the LC
estimates tend to be strongest as estimates of the mediating role of aspira-
tions on attainments.

There are other differences in estimates across samples that are note-
worthy, in that only two of the studies show similar effects. (In the
Sewell and LC data, uniike the Alexander study, mother's education has a
significant total effect on educational and occupational attainment; and

the Sewell and Alexander studies agree in that, uniike the LC estimates,
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father's education has a significant total effect on son's occupational
attainment.) These differences suggest caution with respect to the general-
izability of Hauser's (1972) finding that background socioeconomic indicators
operate unidimensionally with respect to aspirations and attainment. The
finding holds in neither the Alexander nor the LC data.

Differences with respect to the total effects of family income on
attainments and the total effects of background socioeconomic statuses on
earnings are not considered because of the noncomparability of indicators
and the relative lack of associations between origin statuses and son's

earning power.

Conclusion

On the whole, the analysis of the Lenawee County data provides an

independent corroboration of the social psychological theory of the status

~attainment process. These data and those of the Sewell and Alexander analyses

are consistent with the three-stage process of status inheritance that the
theory predicts, both with respect to the separate and additive effects of
the predicted linkages. The LC estimates of the explanatory power of the
social psychological process tend to equal or surpass those previously
reported in the Titerature. Likewise, as a predictive model the Lenawee
County estimates of "explained'' variance (see Table 4}, equal or exceed
those previously reported. We believe that this is done more to refinements

in measurement than to differences in the phenomena. Taken together the

Tabie 4 about here

Sewell, Alexander and LC studies provide strong support for the general

lines of the social psychological explanation-of -the status attatnment- — — — — ——— -
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process. This support is the more notable in that it is based on conceptual
cross-validations, not exact replications.

The only possible serious challenge to this general conclusion is that
of Wilson.and Portes (1975). But difficulties with their own analysis
make it advisable to hold in abeyance their conclusion ''structural,' rather
than social psychological factors, determine status attainment.

Nonetheless, a few remarks indicating research lines which could improve
our capacity to assess and extend status attainment theory might be in
order. First, it would seem that the social psychological variables, although
effective, operate in slightly different ways in each of three samples.
This may be done to differences among couples, differences on the quality
of measurement, or differences in the availability of certain variables.
But it seems more likely that it it due mostly to the fact that all data
sets lack indicators to measure some of the social psychelogical variables
called for by the theory. As the theory applies to educaticnal, occupational,

and income attainments, a data-set capable of fully expressing (Haller and

Portes; 1973) would have to include—~besides mental ability and academic

performance—valid and reliable indicators of each of the 12 status-related
variables formed by cross-classifying three types of status by four types
of status '"'isomorphs.' The three statuses are educational status, occupa-

tional prestige, and income. The four isomorphs are the status exemplifi-

cations presented by one's models, the corresponding status expectations of

one's definers, the corresponding pre-attainment status aspirations one

comes to hold for himself, and the corresponding objective statuses one

attains prior to occupational attainment. The theory holds that in a fully
operationalized model the highest partialied relationships will be found

among isomorphic variables. Thereafter, the highest partiailed relationships
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will be found for the prior status variabie and for the corresponding status
isomorphs. The objective status variables would have to be measured at the
life cycle point of maximum status differentiation among cchort members.

That is, immediately after the members of the cohort have arrived at age of

maximum status distinction among themselves. In today's world, for educa-

\ .
“tional status this would be about age 25; for occupational prestige status

perhaps age 35; and.for income status about age 45 (Haller, Spenner, and
Miller, unpublished). For such a data-set the theory predicts especially
strong linkages between successive isomorphs (exemplifications, expectations,
aspirations, and attained statuses) of. the same root status variables, and
from educational to occupational to income statuses. Obviously, no extant
data~set includes well-measured indicators of more than one-half of these
variables on the same cohort; indeed in none has income been measured any
Tater than age 32. 1t is well known that parameters may be misestimated in
models, which are misspecified due to missing variables and due to data that
are not wholly valid and reliable. Until all of the variables called for

by the theory are measured properly and are brought together in the analysis

of single data-sets drawn upon to permit generalization to definable cohorts,
studied Tongitudinally—until this happens it will be impossible to provide
a full test of the social psychological position.

We have already touched on a second point. But it's worth repeating.
In none of the three analyses focused upon herein has it been possible to
explain much variance in income status, in contrast to educational and

occupational status. This is probably partly due to the lack of income-

specific antecedent variables. But there is evidence that income differentials

may still be unstable among men as young as these. Featherman (1971) and

Kelley (1973), as well as Haller and Spenner (1977), have shown that the
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income effects of educational and occupational status are much greater

among middleaged men (say, 45) than among men who are younger. A complete
analysis would take this fact into account. There are some. other caveats
here, too. Some of the "human capital' researchers tell us to expect Tinear
effects of experience (itself a set of variables) and of quadratic effects
of both edu;ation and experience.

Third, the apparent differences. in the ways the social psychological
variables function in the different samples used herein might be due to
misspecifications and problems of measurement inherent in the available
data-sets. Until more complete data-sets can be obtained there is no way
to determine whether this is true. Even if a full test strongly supports
the theory in that it yields a complete explanation of status inheritance

~in which the internal mechanisms are consistent among samples and in that

it yields consistent estimates of “non-trénsmitted” mechanisms of status
attainment, it still might be possible that the social psychological theory
would provide an incomplete, though perhaps entirely valid, explanation

of the status attainment process. We say this for two reasons. First,

in addition to ability and performance, nearly all the status isomorph
variables appropriate toc educational and occupational status attainment

are present and relatively well measured in all these samples. Yet the

estimates of educational and occupationai status variance accounted for by
them ranges from a low of R2 = .42 (Alexander, occupation) to a high of

R2 = _62 (LC, education). If the theory is correct, adding the missing
variables will do little to raise this because they should be hightly
correlated with the variables already present. Furthermore, in a separate

analysis of the LC data (0tto, 1973) it was found that measurement unreli-

ability does not attenuate the ''true" coefficients of determination very
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much, certainly not more than about 10 percent. Unless researchers posit
a rather high degree of random variation (indeterminancy) in this sector
of human behaviocr, about on the order of A2 > .30, they may well be faced
with the need to develop a new set of concepts and measures to be coupled
to those of the social psychological theory in order to provide a complete
explanation of educational and occupational status attainment.

Fourth, a distinction has been drawn (Woelfel and Haller, 1971} between
significant-others who are modeis, in that they exemplify a status to a
person, and those who are definers, in that—directly or indirectly—they
tell one which statuses are more, and which are less, appropriate for him.
In this paper the variables by which both exert their influence have been
referred to as the '"status indications' provided by one's significant-others.
Implicit in the theory is the hypothesis that one of the mechanisms by
which parents transmit their statuses is by exemplifying them to their
offspring; to some extent they serve as status models as well as status
definers. In other words, the theory holds that the very statuses which

are (to a degree) transmitted function social psychologically as status

examples. But whether and to what degree it is the parents' modeling of

their own statuses function which serves as the initial mechanism by which
their statuses are partially transmitted to their offspring is a question

which has hardly been raised, much less answered. There are other possi-

“bilities. These concern parental statuses as resources controlling dif-

ferential access to status attainment resources. In addition to modeling
their statuses and to communicating their expectations, educated parents
may teach cognitive skills which are especially useful in educational attain-
ment, and they may be more effective than others at arranging educational

opportunities for their children. Parents in high prestige occupations




.-.2" -

may also teach their children how to take unusual advantage of their
occupational opportunities, or may be more effective than others at con-
triving high status occupational alternatives for them. Wealthier parents’
may have more skill at making money, which they can pass on to their
offspring. Or they may be able simply to give more money to them. Of
course, a parent who is high on one variable might, therefore, have a
resource available to enhance his offspring's attainment in another. Money
can buy an education, at least to some extent; occupational prestige might
be translated into educaticnal pull; educated parents might have a better—
and communicable—understanding of how to launch a son's successful career,
etc. Future research should begin to try to identify and to separate the
status inheritance components which are due 1) to modeling, 2) to the
cognitive and structural resources a status variable provides for attainment
regarding that variable itself, and 3) to the resources that parental status
on a given dimension proviides for their childrens' attainment. At this point,
however, it is not at all just how to carry out such an analysis, if indeed
it can be done at all.

Finally, it should be recalled that every major stratification theorist
(e.g., Marx, Weber, Sorokin and various contemporary writers} has posited
the existence of status dimensiens which differ from education, occupa-
tional prestige, and inéome in important ways. Most are more inclusive.
(For example, income is often thought to be part of an economic dimension.)
Also, each includes, under various names and terms, a dimension which could
be called ""political influence.'"" Assuming that such thinkers were or are
perceptive observers, status attainment researchers must sometime come to
grips with this and other as yet unfamiiiar dependent status variables.

Some of these may be completely new, which others will be different, or

more inclusive, forms of those aiready under study.




Table 1. Standardized Regressfon Coefflclients and Coeffldients of

203

.(J\ Determination for Antecedents of Socloeconomic Attainments
(Decimals Omitted).
4 n a ‘ -~ ‘a
s e -
Varfables .Xh XS x6 X7 X8 X9
X-Focc . 171 042 *135 059 *11h 038
: x;-rso o3 -003 %129 -005 %093 %105
X3-MED $120  *176 071 - 146 051 031
Xy-MA *431 *107 %186 069 *14k
Xg-AP *167 %237 *321 %296
Xg- PEDE %221 %224
Xg-FEDP Ca78 M7
- g2 082 263 169 475 45k

ay father 5 OCCupat?on, X

I mental ability; X aca%

XS occupationa

*Absolute value of coefficient is at least twice as large as the standard

father's education; X, mother's education; Xh
emic performance; Xz parents'
couragement; X? frlends educational plans; X8 educational aspirations;
aspirations. :

educational en-

~error and the relationship is defined as statistically significant.




TABLE 2

Standardized chreaslun Coefficients and Multiple Correlatiom
Coefficlents for the llerursive Stcuctural Models af Educacion,
Occupation and Earnings (Decimals Omitted).

>

Yarfadles” _ L, EbucATron

X,-7oc 8176 %120 *100  #076 030

X,-¥ED a3 os20 st e 02 .

Q213 e84 s0s7 o5y 03

x‘;—w\ C7 a3 a2 . 62 02

Xy-AP “9s  eka9 - e266

x-rEDE ®0is -0

| xjerme - 0226 138

X,-EDASP e

2,-0CASP e

‘184 281 461 s13 619
| ’n OCCUPATION -

x,-Toc a282 #0193 M a1 M2 sl

irm‘ 060 033 040 029 . 012 =035

) 250 oL o2 022 -0 -032

) a8 w095 050 ‘m -902

e B eiss T asr s 180

2g~PEDE 090 -002 o

2,-FEDE 150 s8 067

X -EDAS? o166 036

X-0cASP s 181

L JS - : . ' 2378

- 1s 194 %1 33 43 503

,iz EARNINGS )

x,-toc 050 038 - o3 o017 006 002 01l

X,-FED 08 038 039 030 016 007 o11
‘RyHED 183 170 4152 e131 M5 4120 *125
xem e130 086 0S8 0k 042 082

B9 ' 102 o6k 022 -019 =037

X -PEDE . 074 e 050 049

X,-reot *108 084 063 036
- Kg-ZDASP L 020 016

3,-0cAS? ) ‘064 037 o017
g s158 113

fmoce i ) e

2 059 ors 033 03 106 115 121

8. father's oceupation; X
lblllty; X, scademlc perfoimance; X

!1 friends
aspirations; X

T

fathee's educarion; X mother's education; X, wentsl

educational plans; X, e

parcata' eduéation encouragemant:

gucational anpiratlons; x, ectupatlonal

10 eduention; le cecupation; !lz earnlngs.

dAhgolute value of cocfficient e at leasr twice an latae a9 the scandsrd arror
gnd the relatfonthilp Is d2(ined a8 statlsticaily wigniiicant,
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. : . Ky
Proportion of Total Effects Explained (Dackground Socioeconomic Status Indicstors on Sociceconomie '
Attalnments) by Intervening Variables in the Wisconsin, Equality of Educational Opportunity S

and Lenawee County Samples* (Percentage Signs Omitted). oo -

; _ : DEPENDENT VARIABLES ‘ . T
L : : ' EDUCATION . . OCCUPATION EARNINGS : .
INDEPENDENT VARTABLES WIS EEO  1LC  (LC)Me WIS EEO  LC  (LC)#* WIS EEO  1C  (LC)se
FATHER'S OCCUPATION via: ’ . :
mental ability 15 07 32 (36) 11 05 20 - (20) - =01 - - .
academic performance 07 -0l 11 Q19) 05 - -01° o038 11) - 00 - -
) . slgnificant other influence 29 21 14 {04) 7. 19 10 - (0&) - 12 - -
. aspirations 12 12 26 (29) 07 13 12 1 - 02 - -
: education ' R o y - 16 25 05 . (03) - 15 ¢ - -
occupatien -— — e — —_— —— — 11 — —
TOTAL INDIRECT EFFECTS 62 39 83 (63) : 56 ., 61 54 (49) - 38 - - .
. FATHER'S EDUCATION vias ' - : R
mental ability 39 48 . 16 {16) 43 30 - - - 08 = - .
academic performanta =02 20 =01 (00) . - =02 18 - - . - 03 - -
significant-other influence 138 o2 06 (03) 16 02 - - - 0L & - -
gspi[atigng ) o7 04 as (37) ! . : 01 03 , - - - 01 .- -
education _ 22 10 -. - - 05 - -
occupation ) — e e e e e : — 02 —
“TOTAL INDIRECT EFFEGTS 63 . 74 57 (8 . Be 60 - = - umw - - -
~MOTHER'S EDUCATION wiat : ‘ : ’ S
©  mental ability 26 - 18 17y 3l - 27 (28) ) - o8 {08)
academic performance 06 - a9 (41) - 07 ‘e~ 63 (63) .- = & 10 (11)
signficant other i{nfluence 25 | - 1 (14) 24 - 7 (24) - - 1 (12)
aspirations ' . 15 - 11 (11) . 12 - 14 (1‘!) ’ - - Ty 03 (0’!)
education S . - 18 - 10 (12) D= - 03 (03)
occupation ' e e e e -— e e e e o =03 (-03) :
TOTAL 1NDLRECT EFFECTS - 72 - 8 (83 92 - 142 (Qas) - - 3z (34) e
PAMILY INCOME viat _ . : - , ‘ - °
mental ability ' 23 A3 i Qar?ny . o 25 - 53 ? a9 - 07 =06 . 2 (07)
scademic performance 02 14 1. (-09) 02 19 f (-11) o 02 # (-02)
significant other influence 15 24 ? (36) 31, &2 ¢ {40) 02 13 ? a”n
aspirations 17 05 $ (8 13 05 P Q6) o4 01 " 4 (0%)
education : . o 13 12 ] {20) B 02 15 0 : {on .
occupation ' . ) i 01 =03 5 {02) : .t
8% TF TG

TOTAL INDIRECT EFFECTS 78 85— 4 T(59) T8F 132 Fo"@sy T "1 o9

*Estimates are made following the procedure proposed by Alwin and Bauser (1975) for interpreting causal theories {n
soclology., Zero-order correlations for the Wisconsin data are reported im Sewell and Hauser (1975:93). Zero-order
.gorrelations for the Quality of Educational Opportunity data were kindly provided by Karl Alexander of John Hopkins
Universicy.

#*Modi(ied Lenavee County estimates which assume the Hiscon'in assoclations for family income and teacher education
eticouragement., .

findfcates that the relatinnships do not appear in the Lenawee County data.

-Indfcates that the total effect is not statistically sigatficant, therefore indirect effects are not cal;u!ated

TR T




Table 4. Coefficients of Determination (R2):LC, WIS, and EEO Samplesa

)
. R
' Status Variables e TS EFG
Education - L eB2 W54 L 85 L o
R N U N N S S TG N T ‘ '
Occupation - 51 A3 A2
Earnings | - L2 08 0 .12

3See Table 1 and the section on Data, Variables, and Methods for a.
description of the regressors, Educaticn is included among the
latter when occupation is the dependent variablej; both of the former
are included among the regressors for earnings. o

o
a
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Zero-ocder Corcelattony, Muans and Standacd Devlations (af tndlc-totlﬁ Uacd tn Eatimating Structural

Zquation Models in the Wiscunsin, Equalley of tducational Dpportunity end Lenavee Coun:y Studies
{Decimale Umitted &n Currull:tons). .

0 g L

_ N1SCONSTH _ .
Vartables f X, %X %y x, x, T S A N T X
X, ~Foce ‘ :
"D 419 : .
xc-m:u ) 287 520 ’
KG-PING “48 z 247
CX -MA 181 246 208 178 .
X5-AP 131 154 140 121 537
X ~TEDE 154 150 140 273 347 a8
AopEDE .26 248 231 252 35 s 437 .
x ~FEDP 219 237 210 m 288 307 319 398
~EDASP 266 270 257 215 - 426, 450 1Y) 512 49)
Xi—OCASP uz 1 21 238 428 480 199 A77 435 735
X\ ~ED 290 ioé 213 446 512 . 406 CATZ  AY4 656 880
x_-oce 268 252 28 s ) IR t 17 414 331 358 360 ATd 476 62}
X, -EARN 09 082 064 173 161 159 1y o121 es1 178 190 204 11
X 33.63 10,31 19.31  6300.00 100,67 95.01 .A4h 408 I6L )87 49,38 11,30 43,30 75
. 5.0, 22.54  3.02  2.88 158,50  14.58 13,64 497 4883 L480 487 26,51 1,72 2341 260
PQUALLTY OF EDUCATIONAL OPPORTUNITY 2
X ~FOCC
x;-rso 438
HMED '
-PINC 410 466 392 R
xd A 08 37 204 ny
x3-ap 138 229 104 228 471
xEoteoE 130 154 131 190 107 28
‘xﬁ-psn: ' 268 263 216 354 230 354 T
X.reDp 213 251 211 314 260 s 305 436
“xt xpasp 284 . 307 267 353 303 9 92 48 321
l ocase .0 289 232 137 249 281 n 233 389 330 462
L 324 340 260 346 . 480 505 221 377 Al 483 ° 393
“xtooce 294 296 1r2 253 351 LT 219 309 366 . 386 - 364 £10 .
xm-ggxu Con2 243 180 L. 071 . 09l 075 . 196 122 158 117 212 228 .
% 43.33 10,36 10.9% .l097 S 7.80 2,72 1.68 '2,30° 5,10 2,02 %9.83 14,72 353.52 11303
s.D. 20,23 371 2.88 .852%  3.9% B85 60 .63 1,60 .83 24,98  2.66 13.33  AS3M
N . LENAWEE COUNTY
% .roce ; -
\J{-FED . k6L } o coL .
MED i 347 . P ) ‘ .
:-rmc ! [ [ .
X 261 217 212 -
XS-Ap . 199 206 279 ¢ 478
-x‘-'rEnz 4 ¥ . ! [ !
"xE-reoE 276 288 - 253 ' 26, 292 ] R
X, -FEDP 194 192 67 ) 343 77 [} C 34
IXT-EDASP 349 153 13 [} 400 542 46 A2
I_ocase 2853 329 313 ' a1 332 ’ 435 A 879 .
X}~ED t 346 336 ’ 419 621 ] 361 48T 700 - 839
TRo-0CE 308 240 233 # 362 539 ’ 325 413 554 370 638
X~ AR 140 V3] 230 ° F 183 ‘200 ] 191 221 255 248 291 263
TR 32.66 2,27 2.36 20.68  2.0) ) 5,37 2.50 1.1% 36.19 12,48 47,05 1233
5.D. 21,78 L35 125 @# 5.14 .84 ¢ - 1,72 1.96 1.26 12.56  2.50 25.2F 543

* Ve use the indicators in 3 genaric sense and do pot imply f{deantleal operationalizationa,

“§ FOGC = father®s occupation: FED = father's education; MED = mother®s education; PINC - parental income; MA = mantnl.cblllty:
AP ~ academle perlotmance: TEDE = teacher's education encouragement; PEDE = parents education encouragement: FEDE = friends®
5 educntional plana; EDASP = eiducattenal nuplrn:lunﬂ' OCASPE = pecupatlonal anplratlona; ED = cducatlon; OCC = occupationg
EAAH = garalngs.
51 Wiscoastn correlatlond, mewna and standaed deviarlons are erported in s--ua!l and Manser (1975:91).

TR ey af Frekbean) b arnatt e corrrbartana, oot aa ) wbowelue L Ao lat Loy were ¥ il neauls mlor,
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Table ¥, Standardized Regressloh Coefficlents and Coeffiﬁients of
Determination for Antecedents of Socioeconomic Attainments
(Decimals Omitted).

Variablesa Xb XS X6 X7 X8 X9 ,
X=Foce VA ob2 £135 059 *114 038
xé-FED 073 ~003 %129 -005 %093 *105
X3~MED *120 %176 071 - *146 051 031
Xg,~MA : #43) %107 %186 069 %1 bl

| Xg-AP %167 %237 *321 %296
x64 PEDE : -2l %224
-X7-FEDP : l_ %178 *171
R? 082 263 169 203 475 hsh

ay father's occupation; X, father's education; X, mother's education; Xh
1 mental ability; X aca emic_performance;.x6 parents’ educatiqnal en-
couragement; Xy ffiends’ educational plans; Xg educational aspirations;
X9 occupationa? aspirations. ' :

*Absolute value of coefficient is at least twice as large as the standard
error and the relationship is defined as statistically significant.

,-A'“’ e, ) .



TABLE 2

Standardized Regresslon Coefficlents and Nultiple Correlation
Coefficlents for the lecursive Structural Models of Education,
Occupation and Earningas (Decimals Owmitted).

Variables® . X, EDUCATION

X, -Foc : *176 #120  *100 w076 030
I, a4y A20 m2 a2 os
XD 223 ek s097 039 03
emo _ #4328 A1z - 062 0z
XA , Cwags m2y 256
X -PEDE S srs -pat
| X,-FEDP - S : 0226 a3
X,-EDAS? : 344
X,-0CASP ’ _ e ..
B 18 281 461 513 619

in OCCUPATION

X, -Fo¢ ) o262 93 w174 #151 a2 Ml
irm' ’ 060 039 040 029 - ~Di2 «035
X;-MED 25 091 02 =022 =039 =052
XM o 28], %095 050 'ugn -002
- Y | s '_ 2387 261 *160
Xg-PEDP ' 0%  -002 014
I,~FEDE ' | - 130 s18 067 )
X ~EDASP , . ' T A166 .036
. . . XgoOCASP ' S : 48 w181
 EygE : o o T
2 118 194 31 383 &6 503

112 EARNIRGS

xere 060 038 - 03 017 o6 00z - -oul
X,FED T o3l 039 030 016 007 o1
%D ' ALBS A0 *i52 A13L M125 120 AL
X a0 om0 o o4z 062
B ‘ 102 os 022 -019 =037

| Xg~PEDE . P ' 074 24 050 043
X, ~FEDP *108 o8 063 036 -

) Xg-E0AST om0 016
X,-0CASP : . _ ‘064 037 017

X B : 154 m3

. Tyoce : i ' oL o

2 059 075 08 0% 106 115 121

%X, Esther's occupation; X, father's education; X, mother's education; X, mental
.bil[ty; X. academic pecformance; X, parcnts’ education encovragement:

X, triends” educational plans; X egucational asplrationsy A, ecevpntional
aspirations; Xl6 educatlon; X, oecupation; 112 earnings, :

#Abgolute value of coefficient s at least twice an large a8 the standard error -
#nd the relationshlp is dafined as sratisticaily eignificant.




 TABLE 3

Proportion of Total Effects Explaiued'(nackground Sociceconomlic Status Indicators on Sociceconozmie
Attalnments) by Intervening Varlables in the Wisconsin, Equality of Educational Opportunity
and Lenawee County Samples* (Percentage Slgns Omitted).

DEPENDENT VARIABLES

L ' EDUCATION . . . QCCUPATION EARNINGS
" INDEPENDENT VARIABLES WIS EE0  LC  (LC)a* WIS  EEQ LC  {LC)** WIS EEO  LC  (LO)k*
FATHER'S OCCUPATION vias : . ’ .

" wental ability 15 7 3 (36) 1 05 20 (20) - -01 - -
academie performance 07 -01 11 (19) 05 - -01° 08 (11) - 00 - -
significant other influence 29 21 14 (08) 17 . 19 10 - (D4) - 12 - -
aspirations Co12 12 26 (29) 07 13 12 1) - ‘o2 - -
education - ] . ' . 16 25 05 (03) - 15 - -
occupation —_— e ] — — e —_— 11 — —

TOTAL INDIRECT EFFEC’IS 62 39 83 (83) _ 54 61 54 (49) - 38 - -

?ATHER S EDUCATION viat ' - ' -

mental ability 39 43 . 16 {16} 43 30 - - - 08 - -
acadenic performancs =02 20 -01 {coy . =02 15 - - - 03 - -
significant-other influence 1B 02 06 (03) 16 02 - - - 118 - -
gsp{[aticns 07 04 35 37y ) 07 03 - - - 01 - -
education 22 10 - - - 0S - -
accupation ’ — e e - — — : —_— 0 —

TOTAL INDIRECT EFFECIS 63 Ta 57 ey . B6 ° 60 - - - 11 - -

-HOTHER 5 EDUCATION wvia: ’ ’
wental abilicy - 26 - 18 (17) 31 - 27 {29) - - 08 (08)
academic performance 06 - 39 (41) - 07 - 63 (68) - < 10 (11)
signficant other influence 23 | - 17 (&) - 24 - 27 (258) - - 11 (12)
asplrations 15 - 11 an : 12 - 14 (14) ) - - 03 (04)
education ‘ - ‘ © 18 - 10 (12? A 03 (03)
occupation et . — — e — —— =03 (=03)

TOTAL INDIRECT EFFECTS - 72 - B4 (83) 92 -~  1az  Qas) - - 2 (24)

FAMILY INCOME vias ‘ . :

mental abilicy : 23 43 g (17) . 25 - 53 Q9 : 07 -06 [ 4 (07)
academic performance 02 14 {. (-09 02 19 F (-11) L R 4 fF (-02)
significant other influence 26 24 # (36) 31 42 # (40} .02 13 # (N
aspirations 17 05 ¢ (16) - 13 0s (] (16) 04 0l q (05}
education ’ . - 13 12 # {20y 02 03 4 (07)
occupatlon . ol =03 . (02)

# (34)

TOTAL 1NDIRECT EFFECTS = 78 85 "~ 7 T(H B4 132 T 7§ (& 17T 709

*Estimates are made following the procedure proposed by Alwin and Hauser (1975) for interpreting causal theorles in
goclology. Zero-order correlations for the Wisconsin data are repnarted in Sewell and Hauser (1975:93). Zero-order
correlations for the Quality of Educational Opportunity data were kindly provided by Karl Alexander of John Eopkins
University.

**Modified Lenavee County estimates which assume the Wisconsin assoclatlons for family income and teacher education
encouragemente

f1indicates that thc relationships do not appear in'the Lenawvee County data,

~Indicates that the total effect is not statistically elgnificant, therefore indirect effects are né: calculated.




Table 4%, Coefficients of Determination (R2):LC, WiS, and EEO Samplesa

2

. R
Status Variables ic WS 50
Education " .62 . .54 U5
- Occupation _ .5) 43 2
Earnings | : a2 08 .12

%5ee Table 1 and the section on Data, Variables, and Methods for a
description of the regressors. Education is included among the
latter when occupation is the dependent variable; both of the former
are included among the regressors for earnings. :




APTENDIX

Terc-order Correlatlons, Means and Standard Nevlatlons fer Indicators® Uscd in Eatimating Structural
Equation Mudels in the Wisconsin, Cqualfty of Educatloual Oppoctunity &nd Lenawee County Studles

{Decimale Omitted &n Correlstiona).

HISCONSTH t

2.50

‘Yarlablen ’ K. Xb Xc xd X. x' K' -’h Xt !1 lk l‘ l- X-
X_-FOCC
x;-reu 4319
XC-HED 287 520
3d-PINC 448 321 247
X, -t 181 246 205 178 .
Xg-AP 131 154 140 121 557
A ~TEDE 154 150 140 173 347 415
X3-PEVE 261 248 211 241 345 33 437
X -FEDP 219 237 210 213 288 oy 339 358
X ~EDASP 266 270 257 275 426 450 4 522 4%
X, ~OCAS? 242 227 227 218 428 460 398 ATT 4SS 733
X -ED 290 306 273 273 446 512 406 AT2  AT4 656 58D ‘
xt.o0cc 268 252 215 23t 376 414 31 38 360 A73 476 623
Xq~EARN 083 032 065 17D 163 159 13 121 o9r 178 A% . 204 2
i 31.83 20,31  19.31  6500.00 100.67 95.0L 444  L608  L361  .I87 42,38 11,30 43¢ TV
5.D. 22.% 3,02 2.8 3158.50 14,54 13,64 497 488 480 487 26,51 1,72 23.41 260
EQUALITY OF EDUCATIONAL OPPORTUNITY 2
Kn-FOCC
-¥ED 438
‘X-MED
xS-pINC 410 466 292
o 206 17 204 317
X3-AP 138 229 104 228 47
“wE_tepE 130 154 131 190 107 218
x8-PEDE 268 263 216 154 250 154 377
*P_Feop 273 251 - 2L a4 260 165 305 436
xi-tpase 286 . 307 267 343 303 391 200 428 sm
xi-ocasr 289 232 117 249 281 an 233 389 350 . 442
¥-ED 324 348 260 346 480 50% 22t 418 485 © 193
xloce 294 296 172 251 351 194 219 309 366 - 386 364 610 .
X7-EARN 212 243 180 ISL orL - 091 075 196 122 158 117 212 228 .
¥ 43,35 10,36 10.94  .1097 7.81 2.72 1.68 '2.30° 5.10 2,02 59.85 14,72 53.52 11303
s.D. 20,23 3.n 2.88 .B8529 1,95 L86 .60 .65 1,60 .83 26,98  2.86 23.53 4334
LENAWEE COUNTY
R‘—YOCG
xb-FED . 461 .
XO-MED 3l 547
xg-rmc ' ’ t
Xo=MA 241 217 212
x:-J\P 199 206 279 ! 478
X -TEDE ’ [ B [ [ 4 ?
E_PEDE 276 288 253 [ 263 292 f]
X, ,-FEDP 194 192 267 [ 343 kY2 [ 351
X :-EDASP 349 153 345 [] 400 542 ? 465 452 ‘
x)-ocase 28% 39 s ' sl 332 ’ 455 K44 679
X)-£0 al 346 156 ’ 419 621 ’ 36T 487 TOO0 - 439
X -0cC 308 240 213 ’ 162 539 ) 325 411 554 $70 638
X ~EARH 140 177 230 [ 181 200 ? 191 Fyal 255 143 29 265
Fy C32.64 2,27 2.36  f 20.68 2,03 ! 6.7  2.50 1.15 36.1%9 13,48 47,08 1233
s.D, 21,78 1.15 1.8 # 5.14 .84 ) 1.72  1.96 1,26 12.56

25.2F 341

* We use the indfcatars In a generic aense and do not imply

tdentieal operationalizations.

# FOCC - father's occupatlon; FFD = father’s educatlon; MED = mother’s educatlon; PINC - parental income; MA = mantal ubil!:y:
AP - academic performance; TEDE » teacher's edecatlon encouragement; PEDE = pacrents edecatlon encouragement; FEDE = friends®

educational plana;
EARN = earnloga.

1 Hisconusin correlitlons, meins and staadard deviaclons are eveported tn Sewell and Bauser (1975:93).
T Faaatler af Bt ol on e

tanlty correl gt mieana e ceardard degtarbong werpa kinlly

ENASE = educattonal aupiraglons; OCASP = yccupatlonnl aspirations; ED = cducatlon; OCC = occupationg

provided by ¥Farl Alexinder,
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Table 1. Standardized Regression Coefficlents and Coefflélents of
Determination for Antecedents of Socioeconomic Attainments
(Decimals Omitted).

Variablesa | 'xh X5 Xe x7 xa | -x97 | ’
X;-Focc . *171 ok2  *135 059 Ak 038
X~FED 073 -003 %129  -005 %093 %105
X3-MED w20 %176 071 146 051 031
X),~MA i #43] *107 %186 069  *144
Xg-AP - *167 %237 3210 4296

X¢- PEDE | o 2221  #224
Xy-FEDP : x78 a7
”? - 082 263 169 203 475 454

ay father's OCCupat!on, X, father's education; X, mother's education; X,
1 mental abflity; X aca%emic performance; Xg parents' educational en-
couragement; X fglends educational plans; xa educational aspiratlons;
,—X9 occupationa? aspirations. -

*Absolute value of coeff!clent is at least twice as large as the standard
error and the relationship Is defined as statistically significant.




7 Scandacdized Regreeston Cosfficlents and Hultl"plt Correlation
Cosflicients for the Recursive Structural Hedels of Educstion,
Occupation and Caraings (Decimels Quicted).
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Proportion of Total Effects Explained (aaekuruuuﬂ suctutconunﬁc Stetun ﬁnﬂipctuus cl Snc&ouuaanule

Attainments) by Intervening Variobles fn tha Wisvousin, Equality ef Elo:
and Lenaves County Samples* (Fercentage Signs Owitted).
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*Eitimatéllirt made following the procodurs propesed by Alwin and Rauser (197%) !cfrlntcrprctfn; causal theories im
sociology. 2ere-order correlstions for the Wisconsin dstas are repovted in Sevell and Hauser (1975:93). Zaro~order
correlations for tho Quality of Edueational Opportunity data were kindly provided by Karl Alexander of John !opkinl

University.

*#Modificd Lenavee County estimates which sssume the Wisconsin sssociations for !nu!ly income and teacher sducation

encovragement.

llndlcates that the relatfonships do not appear in the Lenavee County data,

=Indfcates that the total effect s not statisticaiiy -Igntf!cant. therefore 1nd!r¢ct effects are not caleulated.




Table 4. Coefficients of Determination (R2):LC, WIS, and EEO Samples®

~ - 2
R
Status Variables | e ¥iS W) -
Education ' 3 .62 54 .45
Occupation - .51 .43 42
Earnings . : | A2 .08 .12

®See Table 1 and the section on Data, .Variables, and Methods for a
description of the regressors. Education is included among the
latter when occupation is the dependent variable; both of the former
are included among the regressors for eamings. :
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Zeve-order Correlations, Musns und Standard Peviations for tadiestors® Used (n Estissttag Stematwral

Equation Mudeln Lo the Ilssmh. Equality of Gincativnal Dppoctunity snd Lenaves Mu Studinn N
. . (dectimale mm tn hm;nmﬂ.
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® Ste use the Indicacors &n ‘t'm aanse and do wot feply idomtizal epsrotdonslizottons,

# FOCC ~ father's ocoupnttong PED = farher®s edueationg MED » mothar®s educatinn; PINEC = parental i $HA - tal lbﬂltﬂ

AP = scademic pecrformanee; TERE s toschec’s educagion enummesgorent; PERE » poarents sducation encouragement; FEDE = friends?

sduct tonsl planaey ‘-W & otuegh tonal anplragbonn; OEASP & ucoupat beowl sapdratbowng B0 = cducation: OEC » sccupatton]

EARN & gacnlngs. -
1 Wirconiin rotrel\tlm{*. e vpe and standied devistdons otk feported to Sewnld ond foeuser (1973:91). ' -
TE ot Le st v RTINS Sttt e e eV ar e e e U e B T Tt e B lEL prraef e By Kaed Alecralor. :




